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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Tutshill C of E Primary School

	Number of pupils in school 
	211

	Proportion (%) of pupil premium eligible pupils
	8.0%

	Academic year/years that our current pupil premium strategy plan covers 
	2024-2027

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November  2027

	Statement authorised by
	J.Lane/ E Gomersall

	Pupil premium lead
	N Fryer

	Governor / Trustee lead
	Marion Evans


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 36,425

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£36,425


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Tutshill C of E Primary school we are ambitious for our children and are committed to raising the achievement of all. We aim to help our children make progress by teaching them to be active, reflective learners, through an understanding and evaluative reflection of their key learning behaviours. 
We value all children’s unique abilities and achievements and are committed to creating an environment where all children will thrive and grow. We aim to spend the Pupil Premium Grant in the most effective way and believe our approach needs to be flexible and responsive to the changing strengths and needs of our pupils.
Teachers work together with children to help them identify and understand their personal challenges and barriers to learning and develop ways to overcome them.
We believe in developing the whole child and use a holistic approach using a three tiered strategy to have the greatest impact.
1. Teaching: Improving the quality of teaching and providing professional development opportunities is at the forefront of our approach. Evidence strongly suggests that the most effective way to improve outcomes for disadvantaged children is through excellent classroom teaching. Ensuring an effective teacher is in front of every class, and that every teacher is supported to keep improving, is key to ensuring high quality provision for all. 
2. Targeted academic support: We use a variety of one-to-one or small group interventions linked to effective classroom teaching and learning. Evidence consistently demonstrates the positive impact targeted academic support can have. 
3. Wider strategies: Providing support in tackling the most significant, non-academic, barriers to success at school is the final, important tier. Such support includes addressing attendance issues and providing behaviour and social and emotional support.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	The knowledge we have of our school community shows that some of our pupils and families have personal, emotional and health challenges which need supporting.

	2
	Our internal data and knowledge of our pupils show that disadvantaged children’s attainment in Reading, Writing and Maths is often below that of non- disadvantaged children.

	3
	Many of our children who are disadvantaged also face further challenges if they also have special educational needs. This makes it harder for them to succeed in school- based learning and in wider life experiences.

	4
	Our disadvantaged children’s learning can be affected because they don’t always understand the most effective ways to think and learn or to monitor their own learning. 

	[bookmark: _Toc443397160]5
	Our attendance monitoring indicates that disadvantaged pupils may face additional barriers to learning due to slightly higher rates of lateness and attendance levels that place them at risk of persistent absence.

	6 
	Our internal data suggests that disadvantaged children’s learning may be affected by poor vocabulary and spoken language skills, impacting their language development, literacy and broader learning. 

	7 
	Disadvantaged children’s learning may be impacted by their limited access to wider learning enrichment opportunities.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1 To improve well-being and learning the emotional needs of pupils will be well supported.
	Using our Trickbox scheme, children will be enabled to fully access the curriculum by being able to select and use a range of ‘Tricks’ and magic moments to support their confidence, communication, creativity and to create calm.
Children engage and are positive learners within lessons.
Positive mental health, emotional well-being and resilience are discussed within learning and acts of worship.
Children demonstrate strong resilience effectively handling challenges and adapting to changing situations. 
The self-esteem of disadvantaged children is raised.
Children will attend school regularly and on time.

	2 Specific gaps in learning will be addressed through targeted interventions 
	Teachrs will be trained and information cascaded to all staff about the ‘Write Journey’ writing intervention.
Pupils will have the knowledge and understanding to actively access class-based learning alongside their peers.
Children whose progress in Maths is slow will receive pre and post teaching intervention to support accelerated progress. 

	3 Children with SEN will make good or better progress (80% of My Plan targets met.)
	With support, pupils will have the self -confidence to be able to access differentiated class-based learning alongside their peers.
My Plan targets will be supported in class and through interventions
Parental engagement will increase understanding of individual children’s needs and support learners.

	4 A metacognitive approach to teaching and learning will be used by children and teachers using the ABCDE model
	Pupils will understand which learning behaviours to use for different tasks and reflect on their learning systematically. 
Children will be able to use learning behaviours to access learning in foundation and core subkects.
Children Focus on peer and adult coaching as a way of supporting learning.


	5 Attendance and punctuality will improve in line with non -disadvantaged pupils
	Pupils will make progress due to being able to fully engage with all learning including early morning interventions. Pupils will gain confidence from being involved with all aspects of daily learning.

	6 Disadvantaged children will develop their vocabulary and spoken language skills through Increased oral language and listening opportunities 
	Pupils will make progress through an increased class and intervention-based focus on vocabulary, language and the spoken word, to bring their language in-line with non-disadvantaged peers.
Children will develop their vocabulary by an increased focus on listening to stories, ( at least daily.

	7 Disadvantaged children will have access to funded musical, art or sport enrichment activities.
	Pupils will have the same opportunities as non-disadvantaged pupils.
PP children will attend 1 after school club/ learn a musical instrument.
PP children will have the opportunity to attend sporting events/ after school clubs
PP children will wear school uniform.
 





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
[bookmark: _GoBack]Budgeted cost: £ 13,630
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole school CPD curriculum development, reflection and coaching strategies within metacognition teaching and learning.













Lead teachers training for Write Journey training
	EEF- The potential impact of metacognition and self-regulation approaches is high (+7 months additional progress)
Metacognition and self-regulation strategies can be effective when taught in collaborative groups so that learners can support each other and make their thinking explicit through discussion.
Isner and colleagues (2011) examined 48 studies. The studies reviewed showed positive changes on measures of classroom quality as well as on specific measures of interactional or teaching practices. In 31 of the 48 studies, coaching was focused either on practices to improve overall classroom or environmental quality or specific teaching practices, particularly practices to support young children’s language and literacy development.
Developing strategies to develop quality first teaching is important, the EEF suggests there is “strong evidence that high-quality teaching for pupils with SEND is firmly based on strategies that will already be in the repertoire of every mainstream teacher, or can be relatively easily added to it
	4, 2

	Develop’ leading learning’ support for key pupils, supporting understanding and use of key learning behaviours 

Leading learning teacher will support progress in Mathematics by pre-teaching and post teaching interventions with core concepts
	EEF- The potential impact of metacognition and self-regulation approaches is high (+7 months additional progress)
EEF-Teachers should explicitly support pupils to develop independent learning skills
Explicit instruction in cognitive and metacognitive strategies can improve pupils’ learning, strategies are mostly applied in relation to specific content and tasks, and are therefore best taught this way
	4

	Embed and review rising stars phonics scheme and rocket readers as part of literacy strategy.
Ensure all staff receive ongoing relevant training and support to deliver the phonics scheme.
Focus on foundational skills including handwriting 
	EEF-Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.
	2

	Introduce and deliver Power Maths scheme including formative and summative assessment package Maths.co.uk


Continue to embed Glow Maths Mastery across the school 

	EEF-Assessment should be used not only to track pupils’ learning but also to provide teachers with information about what pupils do and do not know. This should inform the planning of future lessons and the focus of targeted support.

Studies in primary school settings have shown 8 months additional progress.  A high level of mastery of about 80% is associated with more successful approaches.
	2

	Use of a scaffolding approach-through ABCDE model- in English and Mathematics and foundation subjects, within class and intervention group, to support learners and extend learning
	EEF-Approaches such as explicit instruction, scaffolding and flexible grouping are all key components of high-quality teaching and learning for pupils.
Scaffolded tasks, like worked examples, allow pupils to develop their metacognitive and cognitive skills without placing too many demands on their mental resources.
	2,3

	Increased daily reading opportunities including whole class book and author focus
	The attainment gap between disadvantaged children and their more affluent peers opens early and continues throughout schooling. There is a wealth of evidence to show that early intervention has great potential to narrow the gap…These impacts on language skills were still seen 6 months after the intervention
	2, 6




Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 14,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Classroom based ‘focused teaching’ interventions to address widening gaps between disadvantaged and non- disadvantaged pupils, in English and mathematics.
Learn to flourish sessions for pre and post teaching.

	Small group tuition approaches can support pupils to make effective progress by providing intensive, targeted academic support to those identified as having low prior attainment or at risk of falling behind. The approach allows the teacher to focus on the needs of a small number of learners and provide teaching that is closely matched to pupil understanding. Small group tuition offers an opportunity for greater levels of interaction and feedback compared to whole class teaching which can support pupils to overcome barriers to learning and increase their access to the curriculum.
	2

	HLTA run interventions to address the widening gaps between disadvantaged and non- disadvantaged pupils in English and mathematics
	Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average.-EEF
	2

	Class based targeted interventions to support reflection on learning behaviours and metacognition. 
	Developing pupils’ metacognitive knowledge of how they learn — their knowledge of themselves as a learner, of strategies, and of tasks — is an effective way of improving pupil outcomes.
	4

	Key support during lessons,e.g.additional TA/CT support directed questioning, high quality feedback,
	EEF-  Providing feedback is  well-evidenced and has a high impact on learning outcomes. Effective feedback tends to focus on the task, subject and self-regulation strategies: it provides specific information on how to improve.
	2

	Speech and Language interventions, including Vocabulary focus.
	The average impact of Oral language interventions is approximately an additional six months’ progress over the course of a year
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives.

	2 4 6

	Increased reading opportunities for all children but specifically targeted for lowest 20%
	EEF-even when excellent classroom teaching is in place, it is likely that a small but significant number of children will require additional targeted literacy support.
annual literacy survey 2022- The research shows that enjoying reading and reading daily has a positive relationship with children's reading abilities. Children who enjoy reading are three times more likely to read above the level expected for their age than children who don’t enjoy it, and those who read daily in their free time are twice as likely to read above the expected level.
	2,4, 6

	Teacher led, after school tutoring for key groups, Spring term
	EEF- tuition is likely to be most effective when it is targeted. Targeted tuition is likely to be well matched to a pupils’ current curriculum, so that they can reinforce learning from tuition sessions in their classroom practice.
	2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 8,595
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Specific personal, social, emotional, academic interventions to support pupils with multiple vulnerabilities including those with EHCP and SEND
	Pupils with Special Educational Needs and Disability (SEND) have the greatest need for excellent teaching and are entitled to provision that supports achievement at, and enjoyment of, school…
However, pupils with SEND are also more than twice as likely to be eligible for free school meals.
	3

	To develop self -regulation skills and well- being through the use of Trickbox
	such methods require pupils to take greater responsibility for their learning and develop their understanding of what is required to succeed.
The evidence indicates that explicitly teaching strategies to help plan, monitor and evaluate specific aspects of their learning can be effective.
 The impact of self-regulation strategies is an additional seven months’ progress over the course of a year.
	1, 4

	Trickbox at home learning programme engaging and supporting parents
	Focus on building parents’ efficacy: that they are equal partners and can make a difference. Encourage a consistent approach to behaviour between parents and the school, for example, by sharing expectations with parents.
Offering more structured, evidence-based programmes can help to develop positive behaviour and consistency where needs area greater.
 It is beneficial to share these strategies with families so they can support self-regulation at home: setting goals, planning and managing time, effort and emotions.
	1,4

	To support children’s social and emotional learning through ‘Time to flourish’  provision, including lunch club, and/or ELSA trained support staff led opportunities.
	Being able to effectively manage emotions will be beneficial to children and young people even if it does not translate to reading or maths scores. Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.
	1,3,4

	To improve the attendance and punctuality of children through parental engagement.
Develop and use school based systems to show our commitment to the importance of attendance and punctuality.
	DFE research 2012 There is a clear link between poor attendance and lower academic achievement.
Attendance and punctuality play a huge role in increasing children's academic success. When students are not in class they miss out on a wealth of knowledge as well as continuity of learning
WPA- Research shows that effective engagement often leads to increased attendance and it can also be linked to higher academic achievement and to a positive effect on pupil’s attitude to learning and on their behaviour.
	5

	To offer enrichment activities including
whole class music lessons, subsidised sports clubs, breakfast/ after school club, music lessons for children in receipt of FSM.


	Not all learning takes place in the classroom. Children and young people gain a lot from their experiences on schools trips and extra-curricular activities …but many children and young people from poor families miss out on these (extra-curricular activities)  because their parents cannot afford the cost. 
	1,

	Provide a uniform grant for children in receipt of FSM
	School uniform policies are thought to complement the development and support of a whole school culture and approach, which in turn may assist pupil discipline and motivation.
	1



Total budgeted cost: £39.000
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
Outcome 1
Provision for the emotional well-being of children has continued to be supported through our active and needs-led provision. These have included ELSA sessions, Learn to Flourish and Time to Flourish sessions, lunch time support clubs including sporting provision, social skills groups and mental well-being clubs. Pastoral Support Plans, My Plans and Individual Learning Plans form part of our offer of Early Help.
Trickbox is used in addition to PSHE lessons and provides all children with a range of strategies to support their well-being. Parent support workshops have taken place to provide support for families. Staff, teaching and support, continue to receive training and updating and a weekly collective worship is held to support the use of Trickbox Tricks.
Team Around the Family (TAF) meetings are initiated to address the specific needs of families and foster collaborative working relationships between school staff, families, and external professionals. Over the year, four Team Around the Child (TAC) meetings were held and four separate Early Help referrals were made. Our teaching and pastoral teams remain actively engaged with families throughout the year, working alongside professional bodies, therapists, Young Minds Matter, Tic+, and child and family support workers to provide both in-person and digital support
All Pupil Premium children (5) who attended the Time to Flourish programme successfully met their individual targets and demonstrated significant progress in both classroom based learning and personal, social, and emotional development. This highlights the programme’s effectiveness in supporting holistic growth and closing the gap for disadvantaged pupils.
An additional five Pupil Premium children received targeted support through Learn to Flourish sessions. These small-group interventions focused on enhancing well-being and learning behaviours through structured, reflective tasks. Children were encouraged to set personal learning goals and develop key behaviours such as cooperation, resilience, and reflection—chosen specifically to address identified challenges. The sessions provided a nurturing space for pupils to build confidence, improve engagement, and make meaningful progress both socially and academically. 
Comments from pupil voice include,
“with resilience we can overcome challenges” 
“When we make mistakes, we learn from them and keep on trying”
(With resilience) “ We never give up”
(I’ve learned) “ there’s different ways to do things”
(I’ve learned) “to build on others’ ideas) “
4 PP children received ELSA support. Individual barriers to learning and challenges were addressed including emotional literacy, communicating and expressing themselves, understanding and communicating emotions, friendship and relationship challenges.
We work closely with a range of external professionals to support the needs of pupils. This year we have accessed support from educational psychologists, children’s mental health practitioners, including 1:1 sessions, group and whole class interventions; family support workers, therapists, speech and language therapists, health professionals.

Outcome 2 specific gaps in learning will be addressed through targeted interventions 
100% of children in receipt of Pupil Premium funding have accessed targeted interventions, either within the classroom or through focused group sessions. These interventions have addressed key areas—reading, writing, maths, and phonics—with the aim of reinforcing and extending class-based learning.

Individual needs are identified through rigorous monitoring of internal data. Each pupil receives focused, achievable short-term targets, delivered over a 6-week intervention cycle. Progress is closely tracked, with targets reviewed and adapted to ensure gaps in learning are swiftly addressed.

Intervention staff regularly share progress updates with class teachers, ensuring that newly acquired skills are embedded and applied across all learning contexts.


Published Data.
	Assessments
	Whole School data- ARE
	PP data ARE

	EYFS GLD
	77%
	N/A

	Phonics Yr 1
	93%
	100% 2/2

	Phonics Yr 2
	66.7%
	N/A

	KS1 Reading
	83%
	1/2

	KS1 Writing
	83%
	1/2

	KS1 Maths
	87%
	1/2

	KS1 Science
	87%
	1/2

	Yr 4 multiplication check
	Average score 22.5
	Average score 19

	KS2 Reading
	83.3%                                    Average scaled score 105.6
	1/2                                                    

	KS2 Writing
	87%
	1/2

	KS2 Maths
	76.7%                                   Average scaled score 103.6
	1/2

	KS2 grammar, punctuation and spelling
	86.7%                                            Average scaled score 106.8
	2/2

	KS2 Science
	93%
	2/2








Learning Progress 
Green bar showing expected progress, red bar showing below expected progress, blue bar showing above expected progress.
Progression of all children from Summer 2024 to Summer 2025
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Compared to 
Progression of disadvantaged children from Summer 2024 to Summer 2025
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Outcome 3 
43%, 9/21 children in receipt of Pupil Premium had SEND support. 
Progress for disadvantaged children with SEND support
[image: ]
Progress for children with SEND support
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Progress for all children 
[image: ]


Progress for children in receipt of Pupil Premium with SEND was comparable with other children with SEND support, but without other disadvantage and also comparable with progress for all children.
My Plan targets are set and reviewed termly, progress is measured against three targets set for each child with a My Plan.
Learn to Flourish sessions have had the greatest impact by strengthening children's resilience, encouraging meaningful reflection, and fostering cooperation. These core areas have directly supported My Plan targets and nurtured positive learning behaviours—resulting in measurable improvements in pupil progress.



Outcome 4 
The use of a Metacognitive approach.
All staff have been trained in Teaching and Learning approaches using a metacognitive approach. Tutshill School use the ABCDE model of teaching and learning to support the development of children’s metacognition.
Resilience is a learning behaviour which has been targeted and is the certificate and sticker most rewarded for learning, followed by resourcefulness. This reflects the work completed during learn to flourish sessions.
Following analysis of internal data, Learn to Flourish sessions have focussed on Resilience, Cooperation and Reflection. Children in receipt of Pupil Premium have had focussed sessions where they have explored and developed independence in learning through these key behaviours. Implementing a metacognitive approach through the ABCDE model has empowered both children and teachers to take ownership of the learning process. By actively engaging in Activate, Build, Coach, Demonstrate, and Evaluate strategies, pupils—particularly those from disadvantaged backgrounds—have developed greater self-regulation, improved problem-solving skills, and a deeper understanding of how they learn. This has led to increased confidence, more purposeful learning behaviours, and accelerated progress across core subjects.
Outcome 5
Attendance for disadvantaged pupils is similar to non-disadvantaged. Absence is monitored and support put in place to help families ensure that children are attending school regularly and on time.
Disadvantaged children show a higher cause for concern with the at greater risk of persistent absence category. Tutshill school continues to work with families, through Early Help, TAF and TAC meetings, referrals to external agency and work with the attendance champion in school and at county to support those children who are at risk of persistent absence. 


	
	Disadvantaged
	Non- disadvantaged

	Persistently absent
	5.6 %
	7.2%

	At risk of persistent absence
	50%
	26.9%

	Late before register closed
	122 sessions (6.7%)

	1072 sessions (6.4%)



Outcome 6
The development of vocabulary and spoken skills have been a key driver for all areas of the curriculum. Subject leaders and class teachers have developed clear vocabulary progression to support the development of spoken language and the understanding of key vocabulary.
All subject leaders identify key vocabulary and have developed learning schemas to support children’s use and understanding of key terms. A focus on developing reading skills for all children. But particularly those in receipt of pupil premium has been a key driver. 
The at home learning resources as part of the phonics scheme continue to be used by families. Reading materials closely match the needs of all children. 
Frequent opportunities to read with disadvantaged children, further develop their spoken and verbal language skills.
In school volunteer readers have increased over the past academic year enabling more children to regularly read with an adult. Disadvantaged children in Year 1, Year 2. Year 3, Year 4, Year 5 and Year 6 have all been supported through additional reading support.

Outcome 7
Musical enrichment opportunities are provided for all children to inspire and enrich the curriculum. This includes; whole class instrument tuition, music performances, including drumming, swing band, piano recitals, vocal/choral recitals. 
Extra curricula 
All children in receipt of Pupil Premium are offered one free enrichment club a year. 
All disadvantaged children are offered the opportunity to represent their school at sporting competitions.
Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	TrickBox
	Trickbox

	TT Rockstars
	

	White Rose Maths scheme
	White Rose

	Rocket Readers synthetic phonics 
	Rising Stars




Service pupil premium funding (optional)
	Measure Details

	What was the impact of that spending on


	class based support

External professional support, Educational Psychology


Nurture/ Elsa-  support provided- teaching time and lunchtime support

Class based and HLTA Interventions


	children were able to access class-based learning.

Individual learning needs identified and supported

Individual personal and social challenges addressed and supported


individual barriers to learning addressed.
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